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1. Introduction  

Henry Green Primary School is an inclusive and caring school and promotes equal opportunity for. All 
pupils need to feel safe, accepted and valued in order to learn effectively and become successful 
members of society. For pupils, who are learning English as an additional language, this includes 
recognising and valuing their home language and background. 

We firmly believe that all pupils, including EAL pupils, need to have access to the whole curriculum. 
In all aspects of our school community we are committed to welcoming and celebrating the richness 
of cultural and linguistic diversity. We believe that our children should learn in an environment, 
which is tolerant of all beliefs and cultures. We wish to give all children the help and support they 
need to develop confidence and competence in all areas of the curriculum so they can participate 
fully both in and out of school. 

2. Aims and Objectives 
 
The National Curriculum secures entitlement for all children to a number of areas of learning and 
gives them the opportunity to develop the knowledge, understanding, skills and attitudes that are 
necessary for their self-fulfilment and development as responsible citizens. We promote the 
principles of fairness and justice for all through the education that we provide in our school.  

 
The aim of this policy is: 
 

• To help ensure that we meet the full range of needs of those children who are learning 
English as an additional language.  

• To welcome and value the cultural, linguistic and educational experiences that pupils with 
EAL bring to the school 

• To help EAL pupils to become confident and fluent in speaking and listening, reading and 
writing in English in order to be able to fulfil their academic potential  

• To encourage and enable parental support in improving children’s attainment 

• To be able to assess the skills and needs of pupils with EAL and to give appropriate provision 
throughout the school 

 

This policy covers many of the articles from the UN Convention on the Rights of the Child. Some key ones are 
listed below. 
 
Article 2: The convention applies to every child whatever their ethnicity, gender, religion, abilities, whatever they 
think or say, no matter what type of family they come from. 
 
Article 29: a child or young person's education should help their mind, body and talents be the best they can. 

Article 30: children have the right to share their culture, language and religion 

 

 



• To monitor pupils progress systematically and use the data in decisions about classroom 
management and curriculum planning 

• To maintain pupils self-esteem and confidence by acknowledging and giving status to their 
skills in their own languages 

• To be proactive in removing barriers that stand in the way of our EAL pupils’ learning and 

success.   
• To promote equality of opportunity for all learners for whom English is an additional 

language. 
• To deliver a broad, balanced curriculum which reflects the needs of children for whom 

English is an additional language. 
• To provide our EAL pupils with a safe, welcoming, nurturing environment where they are 

accepted, valued and encouraged to participate. 
 

3. Context 

At Henry Green we celebrate the fact that many of our children speak more than one language. 
Some are from well-established communities, whilst others may be new to the language and culture 
of this country. In our school the teaching and learning, achievements, attitudes and well-being of all 
children are important. We encourage all children to achieve the highest possible standards. We do 
this through taking account of each child’s life experiences and needs. Children who are learning 
English as an additional language (EAL) have skills and knowledge about language similar to 
monolingual English-speaking children. Their ability to participate in the full curriculum may be in 
advance of their communicative skills in English. 

LA context 
Barking and Dagenham has been on a significant journey. Connected to the sea via the Thames river, 
and formerly an industrial hotbed of the car industry, this has always been a borough of change. 
Working people from near and far came to the borough to improve their lives and to build a better 
future for themselves and their family. In the 20th century, these were families from the old East 
End, moving from Bow to the Becontree. In recent times, these movements have shifted and 
become more diverse, reaching further across the globe.  Links extend from Europe as far as China 
and Africa.  
 

Definitions 
The Government defines EAL learners as: 
‘A pupil is recorded to have English as an additional language if they are exposed to a language at 
home that is known or believed to be other than English. This measure is not a measure of English 
language proficiency or a good proxy for recent immigration.’ (DfE Schools, Pupils and their 
Characteristics July 2020) 

 
New Arrivals 
The term ‘new arrivals’ is used to describe children who are international migrants, including 
refugees, asylum seekers, children of people working or studying in England and economic migrants 
from overseas. This definition implies that they are newly arrived from outside the United Kingdom 
rather than new to a school from another area of Britain. It is important to welcome them and 
support them with admission procedures that enable children and young people to rapidly settle in, 
become accustomed to schooling in England and make good progress. 

 

 



Languages spoken in school (April 2022) 

English 183 Pashto 4 Tswana/Setswana 2 

Bengali  69 Somali 4 Arabic 4 

Urdu 49 Spanish 4 Chinese 1 

Albanian/Shqip 34 Bulgarian 3 Czech 1 

Romanian 33 Afrikaans 2 Hungarian 1 

Panjabi 32 French 2 Japanese 1 

Gujarati 7 Hindi 2 Pahari (Pakistan) 1 

Portuguese 7 Lingala 2 Swahili/Kiswahili 1 

Italian 6 Russian 2 Turkish 1 

Lithuanian 6 Telugu 2 Yoruba 2 

Polish 5     

 

The number/percentage of pupils who are New to English or in the Early Acquisition stages and 
require significant support to access the curriculum 

KS2 Data 

The last published national data was in 2019. 

 KS2 Reading, Writing and Maths combined 

Number of pupils Percentage at expected or above 

 School National 

All Pupils 60 80%    65%   

Pupils with English as 

an additional language 

37 78% 65%   

 

April 2022 Data - See Appendix 2 - DfE Proficiency in English Scales 

   A   A+   B   B+   C   C+   D   E   

N   1  4  1  3  5  2  8  4  

R   3  2  2  3  6  8  10     

Year 1         1  1  7  17  6  7  

Year 2    2      4      5      15   15  

Year 3      1  2  1  3  1  6  24  

Year 4         1  1  4  3  17  13  

Year 5          1      2      10  24  

Year 6   1  1     3         4   32  

 

https://www.bell-foundation.org.uk/eal-programme/eal-assessment-framework/levels-of-proficiency-in-english/


4. Key principles for second language acquisition 
Beginner EAL learners 
It takes 1-2 years to become fluent in everyday spoken English, but 5-7 years to develop proficiency in 
formal, written English. Pupils who are new to English will benefit from being integrated into 
mainstream teaching and learning experiences most of the time. 
This enables them to; 

• develop oral fluency quickly 
• immediately feel part of the school 
• develop language in context 
• experience their full curriculum entitlement 

 
Additional support in class and some small group literacy teaching will be beneficial in the early stages, 
although pupils should not necessarily be withdrawn from Maths, Modern Languages or practical 
subjects where they can usually make good progress whatever their language level in English. 
 
See Appendix 1 for EAL induction programme. 
 

5. EAL teaching and learning  
 
Teaching strategies to support EAL beginners 

• Provide a classroom rich in oral experiences 
• Enable pupils to draw on their existing knowledge of other language/s 
• Encourage and use bilingual support from other students and staff 
• Use translated materials and bilingual dictionaries 
• Allow students time to practice new language 
• Use visual support of all kinds (diagrams, maps, charts, pictures, realia) 
• Develop card sorting, sequencing and matching activities 

 
Developing language and literacy skills 
In order to be fully literate, pupils need to be able to understand how we adapt our every day speech 
into formal, written texts. 

Learning through talk 
1. Using speaking to clarify and present ideas 
2. Using active listening to understand a topic 
3. Hypothesising, evaluating and problem solving through discussion 

Teaching strategies 
• Provide pre and post listening activities such as listening frames 
• Use information gap and other collaborative activities 
• Allow students to do some assessment orally 
• Ask students to rehearse answer with partner before answering 
• Use additional adults to support discussion groups 

 
Learning from text 

1. Reading for meaning – inference and deduction 
2. Understanding how subject specific texts are organised 
3. Developing research and study skills 

 
Teaching strategies 

• Make the purpose of reading explicit 
• Read aloud to pupils 



• Teach pupils how to find their way around text books and use index, contents, etc. 
• Show pupils how to write questions before starting research 
• Help pupils decide whether to scan or skim read or close read 
• Ask pupils to transfer information from text to diagrams 
• Encourage and show pupils how to use the library for research and pleasure 

 

Learning through writing 
1. Using writing to think, explore and develop ideas 
2. Structuring and organising writing to link ideas into paragraphs 
3. Developing clear and appropriate expression at sentence level 

 

Teaching strategies 
• Make sure pupil are clear about the purpose and audience for their writing 
• Point out the differences between speech and writing 
• Help pupils use appropriate level of formality 
• Give pupils model texts before asking them to write 
• Show pupils how to organise writing using planning frameworks, graphic organisers, 
• Support extended writing with frames and key connectives to link ideas. 
• Ask pupils to evaluate, correct and redraft their writing 

 
 

6. Planning, monitoring and evaluation for EAL 
 
Planning for EAL pupils will be dependent on the pupil’s level of language acquisition.  Teachers will 
plan following the appropriate national curriculum level and using relevant language acquisition 
targets. 
Some pupils will have their own Learning Village profiles (usually band A and B), which will provide a 
baseline assessment and then the pupils will work through personalised targets in addition to the 
appropriate national curriculum learning objectives. 
 
Some pupils (usually band A and B) will have additional EAL interventions.  This will follow a 
prescribed intervention scheme to match to language acquisition level. 
Progress will be monitored through intervention outcomes, learning village progress and termly 
teacher EAL assessments. 

 
 

7. EAL pupils with Disabilities and/or, Special Educational Needs and those 
who are More Able and/or Talented   
 
We recognise that intelligence is not measured in the ability to speak English fluently. Should Special 
Educational Needs be identified, EAL pupils have equal access to school’s SEND provision. EAL pupils 
identified as More Able have equal access to school’s provision.  We encourage all children to access 
our school clubs in order to improve their language skills through play and entertainment.    

 

8. Assessment and record keeping 
 
The class teacher using the Bell Foundation EAL assessment framework assesses all EAL pupils in 
their class termly.  This is uploaded onto Pupil Asset tracking system and monitored by the EAL 
leader and Senior Leadership Team. 
 



9. Resources 
 
Teachers are able to use a variety of resources to support our EAL learners.  
This includes: 

• Specific laptops (with headphones) available for EAL learners to access Learning Village or 
identified EAL websites.  

• Access to dual language books and dictionaries. 

• Access to translation services as necessary 

• Visual supports 

• Peer support (language peers where necessary – sometimes in older year groups) 

• Intervention groups. 

 
10. Parents/carers and the wider community 
 
At Henry Green Primary School we encourage parental and community involvement by:    

• Providing a welcoming induction process for newly arrived pupils and their families/carers   

• Use translators and interpreters, where appropriate and available, to ensure good links are 
made between the Family and the school   

• Identify linguistic, cultural and religious background of pupils and establish contact with the 
wider Community    

• Recognise and encourage the use of first language for developing positive links between 
school and home    

• Invite parents for coffee mornings/afternoons to establish a positive relationships between 
the school and the local community   

• Organise phonics and reading sessions with parents to raise awareness of the importance of 
every day reading at home with an adult  

 

11. Key responsibilities and staff development 
There is a collective responsibility, held by all staff, to identify and remove barriers that stand in the 
way of our EAL pupils’ achievement and inclusion. The designated EAL Leader oversees the 
development and day-to-day coordination of EAL provision.    
   
The EAL Leader will:    

• Understand what constitutes excellent EAL provision and provide advice on EAL teaching    
• Carry out an annual EAL audit, write an action plan and share the EAL vision with 

stakeholders (all staff, parents, governors and children)    
• Keep abreast of educational guidance and EAL issues    
• Manage the induction of EAL learners and monitor EAL arrivals and leavers (some induction 

roles may be delegated)    
• Monitor teaching, learning and assessment    
• Collect and analyse EAL data and advise on EAL development priorities    
• Manage EAL resources    
• Maximise opportunities for staff professional development    
• Promote a school environment that celebrates diversity    
• Promote positive relationships with parents of EAL learners    
• Liaise with and support the school leadership team on matters relating to EAL    

 
12. Monitoring, review and evaluation of the policy 
This policy will be reviewed every three years by the EAL Leader and Senior Leadership Team. 



 

Appendix 1:  Induction programme for new arrivals: 

At Henry Green, we follow the induction as suggested by the Bell Foundation. This describes the 

support offered to new arrivals in the initial period at the school, from just before the admission 

to school, to the first few weeks.  

PAWS (Prepare – Alert – Welcome – Support)   
 
 
 

  

 

 

 

 

Below are some of the potential ideas and strategies to consider for each of these EAL induction 
stages. These are broad guidelines and might need to be adapted depending on a school’s particular 
context. 

 
 
Prepare – Prior to admission: 

• Social Inclusion Officer: 
- Arrange a tour for the new pupil and parents / carers with first language support 

where possible 
- Provide information for the parents, e.g. homework * (dual language translation 

service is available if necessary) 
- Agree a start date and organise an initial timetable. 
- Assign a ‘best fit’ starter EAL stage (Appendix 2). 
- Inform the EAL Leader and class teacher of new arrival and EAL stage. 

 
Alert – Before the pupil starts: 

• Social Inclusion Officer:  
- Make essential arrangements, e.g. PE kit, Free School Meals eligibility and bus 

transport to school 

• Teacher: 
- Liaise with the EAL Leader who will signpost relevant support. 
- organise a buddy system for class and break times. 
- prepare resources for the learner’s first few days. 
- Plan support for each part of the day. 
- Ensure there is a device ready for the pupil if necessary. 

• EAL Leader 



- Ensure teacher knows how and where to access relevant resources. 
- Ensure that pupil has Learning Village Log in and device. 

 
  Welcome – The first days: 

• Social Inclusion Officer: 
- Greet new arrivals and take them to class. 
- Introduce them to their buddy(ies). 
- Check they have food, drink and activities organised for lunch time. 

• Teacher 
- Liaise with EAL lead. 
- Ensure that they have the correct resources prepared and learning is planned 

accordingly. 
- Ensure they have a Learning Village log-in if necessary. 

 
Support – The first weeks: 

 

• Social Inclusion Officer: 
- After first or second week depending on how the pupil has settled, administer an 

EAL assessment (Appendix 2) 
- Check in with pupils to see how they have settled. 

• Teacher 
- Liaise with EAL lead and put language support in place,  
- Keep in touch with parents 

• EAL Leader 
- Liaise with class teacher 

 
 

* TIS Co-ordinator, Translating & Interpreting Service, 4 Farr Avenue, Barking, Essex, IG11 0NZ 
Tel: 020 8591 0050, www.tisonline.org.uk 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.tisonline.org.uk/


 

 

Appendix 2:  Bells Assessment Framework 
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    Appendix 3:  Learning Village Alignment document 
 

 
Range 

 
Speaking and 

listening 

 
Reading 

 
Writing 

 
Approximate 

alignment 

Where to start 
your learners on 

the Learning 
Village 

Range 1a 

 
 

 

 
 
 
 
 

Scores 6 or under - unable to 

respond to many questions 

 
Unable to participate or very 

limited participation in pair/ 

small-group/whole-class 

contexts 

 
May understand some single 

words accompanied by gesture 

Phonics and spelling: Does not complete 

Phase 2 sounds assessment 

 
Vocabulary size: 0-500 words 

 
Vocabulary and language structure 

knowledge: Completes Baseline Assessment 

questions associated with sessions 1-8 

 
Reading fluency: Completes reading fluency 

text-level lessons associated with sessions 1-8 

 
Reading comprehension: Completes reading 

comprehension questions associated with sessions 

1-8 

Unable to write in English 

 
May not be able to write in first 

language 

ELLP 

Beginning Foundation A 

 
CEFR 

Beginning A1 - Breakthrough 

 
BELL A  
New-to-English / 
Beginning 

 
NASSEA 

Working towards Step 1 

Learn Absolute 

Beginner English & 

Phase 2 phonics 

Range 1b Scores 7-10 - responds to 

questions with 1-2 words 

only; may be difficult to 

understand 

 
Is learning the social language 

needed to participate in 

everyday contexts 

 
Can understand slow, clear 

speech using simple language 

Phonics and spelling: Partially completes 

Phase 2 sounds assessment 

 
Vocabulary size: 0-500 words 

 
Vocabulary and language structure 

knowledge: Completes Baseline Assessment 

questions associated with sessions 1-8 

 
Reading fluency: Completes reading fluency 

text-level lessons associated with sessions 1-8 

 

Reading comprehension: Completes reading 

comprehension questions associated with sessions 

1-8 

Text construction 

Writes single words only 

Any sentences are very incomplete 

 
Language features 

Missing and incorrect words 

Most vocabulary and grammar is incorrect 

 
Punctuation 

Punctuation is absent or mostly incorrect 

ELLP 

Working in Foundation A 

 
CEFR 

Low A1 - Breakthrough 

 
BELL A+   
New-to-English / 
Beginning 

 
NASSEA 

Working towards Step 2 

Learn Absolute 

Beginner English & 

Phase 2 phonics 

 

http://www.learningvillage.net/
http://www.learningvillage.net/
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Range 

 
Speaking and 

listening 

 
Reading 

 
Writing 

 
Approximate 

alignment 

Where to start 
your learners 

on the Learning 
Village 

Range 2a 

 
 
 
 

 

 
 

Scores 7-10 - responds 

to questions with 1-2 

words only; may be 

difficult to understand 

 
Uses basic social language 

to communicate in 

everyday contexts 

 
Understands basic concepts, 

questions and instructions 

expressed in simple English 

Phonics and spelling: Completes phase 2 

sounds assessment 

 
Vocabulary size: 500-1000 words 

 
Vocabulary and language structure knowledge: 

Completes Baseline Assessment questions associated 

with sessions 1-8 

 
Reading fluency: Completes reading fluency text-

level lessons associated with sessions 1-8 

 
Reading comprehension: Completes reading 

comprehension questions associated with sessions 1-8 

Text construction 

Writes a small number of predominantly short 

sentences May write some compound sentences 

using basic connectives (e.g. but, and) 

 
Language features 

Increasing ability to use basic grammar (e.g. 

present simple, past simple, pronouns) 

 
Punctuation 

Uses some capital letters and full stops correctly 

ELLP 

Working in Foundation B 

 
CEFR 

Mid-high A1 - Breakthrough 

 
BELL B  
Early acquisition 

/ Emerging 

 
NASSEA 

Step 2 

Learn Beginner 

English 1 & Phase 3 

phonics 

Range 2b 

 
 
 
 

 
 
 
 
 
 

Scores 11 or more - 

provides complete 

answers; there may be 

errors that impact on 

understanding 

 
Beginning to participate in 

pair/small-group/whole-class 

contexts, although errors 

can impact on meaning 

 
Understands slow, clear 

speech 

 
Using longer phrases of 

simple language, where 

ideas are repeated or 

supported with visuals, 

gestures etc. 

Phonics and spelling: Completes Phase 3 and 4 

sounds assessment 

 
Vocabulary size: 1000-2000 words 

 
Vocabulary and language structure knowledge: 

Completes Baseline Assessment questions associated 

with sessions 9-16 

 
Reading fluency: Completes reading fluency text-

level lessons associated with sessions 9-16 

 
Reading comprehension: Completes reading 

comprehension questions associated with sessions 

9-16 

Text construction 

Writes several sentences in logical order 

 
Language features 

Increasing control of a basic range of language 

features Writes simple and some compound 

sentences using basic connectives (e.g. and, but) 

Most sentences are complete 

Uses a small range of appropriate tenses mostly 

correctly Uses basic connectives (e.g. next, before, 

then) 

Errors in vocabulary and structures are likely to be 

frequent and obvious 

 
Punctuation 

Uses a range of basic punctuation mostly 

correctly (e.g. full stops, capital letters, commas, 

question marks), although there may be a 

number of errors 

ELLP 

Working in Stage 1 

 
CEFR 

A1/A2 

 
BELL B+  Early 
acquisition 

/ Emerging 

 
NASSEA 

Working towards Step 3 

Learn Beginner 

English 2, Phase 4 

phonics and high 

frequency words to 

2000 

 
 

http://www.learningvillage.net/
http://www.learningvillage.net/
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Range 

 
Speaking and 

listening 

 
Reading 

 
Writing 

 
Approximate 

alignment 

Where to start 
your learners 

on the Learning 
Village 

Range 3a 

 
 
 
 

 

 
 
 

 

Scores 11 or more - provides 

complete answers with 

additional detail; answers are 

clear and comprehensible 

 
Can participate in pair/small- 

group/whole-class contexts 

with some success 

 
Understands speech delivered 

at close to normal speech, with 

some repetition and support 

(e.g. visuals, gestures) 

Phonics and spelling: Completes Phase 5 

sounds assessment 

 
Vocabulary size: 2000-3000 words 

 
Vocabulary and language structure 

knowledge: Completes Baseline Assessment 

questions associated with sessions 17-68 

 
Reading fluency: Completes reading fluency 

text-level lessons associated with sessions 17-68 

 
Reading comprehension: Completes 

reading comprehension questions associated 

with sessions 17-68 

Text construction 

Ideas are presented in logical order 

Longer texts (8+ sentences) 

 
Language features 

Good control of a basic range of language 

features Writes complete simple and compound 

sentences 

Uses small range of appropriate tenses mostly correctly 

A range of errors is likely to be present (e.g. run-on 

sentences, inaccuracies in complex verb choices) 

Some reliance on non-specific vocabulary (e.g. 

‘things’ instead of ‘cutlery’) 

 
Punctuation 

Basic punctuation is used correctly (e.g. full stops, 

capital letters, commas, question marks) 

Increased use of wider range of punctuation 

ELLP 

Working in Stage 2 

 
CEFR 

High A2 - low B1 

 
BELL C 
Developing 
competence / 
Expanding 

 
NASSEA 

Steps 4-6 

Beginner 3 Survival 

Language and 

Learning English 

through Curriculum 

Content 

Range 3b 

 
 

 
 
 
 
 
 

 

Scores 11 or more - provides 

complete answers with 

additional detail; answers are 

clear and comprehensible 

 
Can initiate and participate in 

pair/small-group/whole-class 

discussions in everyday and 

curriculum contexts where the 

vocabulary is familiar 

 
Understands longer passages of 

speech delivered at normal pace 

and most curriculum content if 

there is well- scaffolded 

delivery 

Phonics and spelling: Completes Phase 5 

sounds assessment 

 
Vocabulary size: 3000+ words, plus academic 

words and other subject-specific 

vocabulary 

 
Vocabulary and language structure 

knowledge: Completes Baseline Assessment 

questions associated with sessions 69-88 

 
Reading fluency: Completes reading fluency 

text-level lessons associated with sessions 69-88 

 
Reading comprehension: Completes 

reading comprehension questions associated 

with sessions 69-88 

Text construction 

Texts are developed according to purpose 

Texts are organised logically, ideas are generally linked 

 
Language features 

Varied and complex sentence structures, although there 

may often be errors 

Good control of a range of language (e.g. relative 

and/or subordinate clauses, modal verbs) 

Errors in more complex language features (e.g. 

inaccurate use of articles, lack of subject-verb 

agreement) 

Increasing use of topic-specific and academic 

vocabulary 

 
Punctuation 

A wider range of punctuation is used with 

increasing accuracy 

ELLP 

Working in Stage 3 

 
CEFR 

High B1 - Threshold 

 
BELL C+ 
Developing 
competence / 
Expanding 

 
NASSEA 

Steps 6-7 

Intermediate Survival 

Language and 

learning English 

through Curriculum 

Content 

 
 

http://www.learningvillage.net/
http://www.learningvillage.net/
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Range 

 
Speaking and 

listening 

 
Reading 

 
Writing 

 
Approximate 

alignment 

Where to start 
your learners 

on the Learning 
Village 

Range 4 

 
 
 
 

 

 
 
 

Scores 11 or more - provides 

complete answers with 

additional detail; answers are 

clear and comprehensible 

 
Can initiate and sustain 

participation in pair/small- 

group/whole-class discussion 

in less familiar everyday and 

curriculum contexts 

 
Understands longer passages 

of speech delivered at normal 

pace in everyday and 

curriculum contexts 

Phonics and spelling: Completes Phase 5 

sounds assessment 

 
Vocabulary size: As for Range 3b, plus a growing 

range of low frequency words 

 
Vocabulary and language structure 

knowledge: Completes Baseline Assessment 

questions associated with sessions 88+ 

 
Reading fluency: Completes reading fluency 

text-level lessons associated with sessions 88+ 

 
Reading comprehension: Completes reading 

comprehension questions associated with sessions 

88+ 

Text construction 

Clear and coherent texts produced for a variety of 

purposes in relation to curriculum subjects and subjects 

of personal interest 

 
Language features 

Can select and use a wide range of grammatical 

features consistently and accurately (e.g. passive 

voice, connectives, conjunctions) 

 
Punctuation 

Appropriate punctuation is selected and used 

consistently and correctly 

ELLP 

Working in High 3 

/ low 4 

 
CEFR 

Low B2 - Vantage 

 
BELL D 
Competent / 
Diversifying 

 
NASSEA 

Steps 7-8 

Intermediate Survival 

Language and 

learning English 

through Curriculum 

Content 

http://www.learningvillage.net/
http://www.learningvillage.net/

